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ABSTRACT The aim of this paper is to determine the effect of gender on humanistic values. The study group is
composed of 256 high school students. The “Humanistic Values Scale” was used to determine humanistic values.
Humanistic values in the scale are measured with 42 items in six dimensions. This study was conducted in “Relational
Screening Model”. Screening models are research approaches that aim to describe a past or current situation as it
was or as it is. Quantitative data obtained as a result of the study were analyzed using the independent t-test, which
is used to determine the relation between dependent variable and independent variable and Cohen’s technique.
According to the findings of the paper, while the effect of gender on responsibility, honesty and tolerance as sub-
dimensions of humanistic values was small, its effect on friendship was medium and its effect on being peaceful was
great. Discussions and suggestions are made in line with the results.

INTRODUCTION

Individual differences affect human behav-
iours. One of the variables that affect human
behaviour is gender. Gender differences are a key
area of functional teenagers and constant chang-
es need to be revised (Perry and Pauletti 2011).
Clarifying gender roles, especially that of males
and females, is important. Gender leads to sever-
al differences in human life such that women have
better academic performance (Butler 2014), teach-
ing is related to gender and women engage in
teaching more than men (Uygun 2014), stress
levels are different between men and women
(Pourrajab et al. 2014), men and women have more
self-efficacy and well-being than men (Ma et al.
2015), men and women have different needs in
different career phases, women need more sup-
port to maintain their personal motivation (Dun-
can 2013), there are significant differences be-
tween men and women in anxiety levels (Erkek
and Isiksal-Bostan 2015).

Through males and females, individuals learn
about gender-appropriate belief patterns, person-
al preferences, abilities, personality traits and ego
(Wade and Tavris 1990). By means of social
learning, individuals learn about gender-related
stereo types, gender roles, behaviours, and atti-
tudes (Uzzell and Natalie 2006). According to cul-

tural belief patterns, males are more competent,
independent, decisive and rational. On the con-
trary, females are less competent, competitive,
ambitious, independent and active (Broverman
et al. 1972). When interviewed on gender-related
beliefs and roles, in their responses college stu-
dents attributed the following abilities to males
– athletically and mechanically gifted, good at
grasping economics, good observers and pos-
sess intellectual excellence, a good grasp of sci-
ence, theoretical understanding, common sense,
expertise, and professional skills. For females they
attributed these qualities – possess social skills,
an understanding of interpersonal relationships,
appreciation of art, domestic skills, satire appre-
ciation, and physical appearance (Center 1971
cited by Bruess and Greenberg 2004).

Gender roles affect human values as they in-
fluence individuals’ behaviours. Rosario and
colleagues (2014) state that individuals from dif-
ferent occupations and educational environ-
ments may develop different value systems that
affect their behaviours and choices. Longest and
colleagues (2013) specify that education and
gender variables have complex associations
when individual values are examined as part of a
coherent system rather than in isolation. Hence,
values provide life guidelines that affect our dai-
ly decisions and lay the foundation for us to
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have meaning and purpose (Ferssizidis et al. 2010).
According to Davidov and colleagues (2008)
values are deeply-established attitudes, norms,
ideas and actions that guide, arrange or explain
abstract motives. Values are permanent beliefs
with certain behavioural patterns (Rokeach 1973).
Values are permanent beliefs by which a behav-
ioural pattern or phenomenon is individually or
socially preferred in contrast to another behav-
iour or phenomenon (Rokeach 1973). Values are
important for personal identity, cognitive pro-
cessing styles and personal differences (Clax-
ton et al. 1997). Values can also be defined as
orientations for constructive guidelines or expe-
riences (Silcock and Duncan 2001). Values do
not represent assessment of certain behaviours
or objects but they rather represent normative
criteria used to make such assessments (Rokeach
1973; Williams 1979).

Values are abstractions like honour and de-
sire. People use humanistic values in various sit-
uations (Hansson et al. 2010). Conceptually hu-
manistic values are to be distinguished from per-
sonal characteristics. As characteristics are more
basic and genetically affected, values are seen
as secondary characteristics conceptualized ac-
cording to occasions or culture (McAdams and
Pals 2006).

When the capacity of an individual as a hu-
man being is considered, it is difficult to deny
that each one of us believes some sort of univer-
sal values. As Perelman and Olbrechts-Tyteca
(1969) point out, the attractiveness of universal
values include our references to beauty, justice
and truthfulness. People have a unique ability to
define their personalities, choose their values and
create their beliefs. Human beings behave ac-
cording to their own personal values which they
think are important. According to Naagarazan
(2006), there are five main humanistic values: 1)
proper behaviour, 2) peace, 3) truthfulness, 4)
love, 5) not resorting to violence. Schwartz and
Bilsky (1987) determined five characteristics for
conceptual definitions of values: values are a)
beliefs or concepts b) motivational constructs
that provide guidance and criteria or standards
for assessing or choosing events, people or
plans c) abstractions that take precedence over
certain actions or situations d) more personal
and fewer than attitudes e) ordered in a signifi-
cant hierarchy.

The field of values as a research topic in so-
cial sciences might have limited individuals’ be-

liefs about what truth, good or desired things
are and the attitudes and behaviours that corre-
spond to them (Kitwood 1980). Individuals in a
values system  – within groups or communities
– have a hierarchical organization of values in
sub-systems (Rokeach 1979). Values determine
individuals’ personal beliefs about how a wom-
an or man should behave in their social environ-
ments (Meglino and Ravlin 1998). Commonly
used values like traditions, customs, practices,
objectives, desires, ideals, fidelity, intention, and
prejudice have a place in human relations. Val-
ues seem to be completely appropriate for rea-
sonable assessment; therefore, opinions and
preferences express subjective situations. Per-
haps as Aristotle states it is more helpful to re-
gard values as something subjective rather than
as objective realities (Carr and Landon 1999).

Values education requires learning critical
thinking skills related with ethics both in psy-
chology and in education and can be related with
personal values (Halstead and Taylor 2000; Nuc-
ci and Weber 1991). Researchers have shown
interest in humanistic values for a long period of
time. According to Vernon and Allport (1931),
humanistic values are “the most fruitful elements
for scientific discovery”.

It can be generally accepted that values are
hierarchically ordered in terms of individual im-
portance level, which helps individuals to solve
conflicts about a particular issue in the case that
values conflict, and enable individuals to rank
values according to their priorities in conflicting
situations. The main principle of values theory
is that it is accepted both by the individual and
in the social environment (Roe and Ester 1999).
Social values are acquired not only individually
but also socially. People who grow up in the same
framework are influenced by the same common
value judgements and thus they are expected to
share the same values. According to Rokeach’s
(1973) assumption, as a result of constructive
experiences, people who share similarities like
gender, age, race, religion and social class exhib-
it similar value judgements. These value judge-
ments make them a component of the concept of
culture and support Mannheim’s (1952) theory
with regard to the emergence of generations.

Besides contributing to humanistic values
theory, Rokeach (1973) also developed RVS
(Rokeach Value Scale). RVS had been the main
measure for values and measured people’s rank-
ing of values from the 1970s to the 1980s by many
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value rankings. RVS includes 36 values and they
are separated into two categories in line with
Rokeach’s values typology. Some are the values
that constitute people’s ultimate purpose of ex-
istence; others are instrumental values that in-
volve behavioural patterns (for example, courte-
sy). Although subsequent researchers ques-
tioned instrumental/ultimate distinctions
(Schwartz 1992), they continued to use RVS and
it laid the foundation for the value scales devel-
oped later.

In recent years, the most interesting theory
with regard to values has been that of Schwartz
and colleagues (Schwartz and Bilsky 1987;
Schwartz and Sagiv 1995). Schwartz and Bilsky
(1987) proposed the first and most comprehen-
sive model of humanistic values. They maintained
that the conscious reactions of people to three
simple needs (psychological needs, need for
social relation and need for social institution that
enable people to conduct their lives) represent
values. They assumed that values are conscious
reactions to basic needs. In their initial values
model, Schwartz and Bilsky (1987) proposed 8
different types of values: the results of this study
support their basic models but some theoretical
changes are necessary. Later on, Schwartz (1992)
presented a revised model composed of 10 dif-
ferent types of values based on the findings of
the study by Schwartz and Bilsky (1987). This
model confirmed the assumption that 20 value
types are related to each other through a variety
of complementary and conflicting relations.
These 10 basic humanistic value types are: pow-
er, success, hedonism, motive, self-direction,
universality, benevolence, tradition, convenience
and safety. This theory defines a series of 10
different and comprehensive values as intercul-
tural. Furthermore, it specified conflicts and com-
pliance between these values within a consis-
tent structure. More than 200 samples from more
than 60 nations in each area of the world were
analyzed and this analysis supported the differ-
ences between 10 values and the circular struc-
ture of the relation between them (Fontaine and
Schwartz 1996; Schwartz and Sagiv 1995).

Keats (1982) proposed a theory with regard
to the development of values. This theory is
composed of four levels, which correspond to
Piaget’s four stages. According to this model,
reaching adolescence corresponds to concrete
operations stage when values are internalized
and developed. If this model is conceptually

correct, values become relatively permanent in
adolescence.

Developmental psychologists generally di-
vide human life into various stages: infancy (age
0-2), early childhood (age 2-7), middle childhood
(age 7-12), adolescence (age 12-18), young adult-
hood (age 18-40), middle adulthood (age 40-65)
and old age adulthood (over 65) (Bjorklund and
Bee 2008). Adolescence is a developmental stage
in human life. Some aspects of adolescence are
characterized by biochemical processes, which
are common to all human beings (Wolman 1998).
In adolescence, sexual functions are stimulated;
the young virtually experience a rebirth and real
social life starts. Soul, mind and sense are in-
volved, and goodness, beauty and truthfulness
are acquired as personal values (Fleming 2005).
Adolescence is a stage when externalization, in-
ternalization and addiction problems are on the
rise. Some studies focus on the concept of ado-
lescence as a developmental stage rather than
on emotional and behavioural characteristics
unique to a certain age group (Steinberg 2002).
Ideational changes in adolescence enable them
to understand social problems and participate in
adults’ social relations. Thanks to development
in their cognitive processing, adolescents can
critically analyze social roles in family and soci-
ety at large and the differences between nominal
justice and justice in practice (Lerner and Shea
1982).

Values are of special significance during ad-
olescence because it is the key period for formu-
lization and discovery of personality. Develop-
ment of cognitive abilities enables them to think
abstractly, allow for imaginative situations, ex-
press themselves and raise their awareness (Har-
ter 1990). Youths commence to internalize values
during their first interaction with their personal
groups (Wasserman 1971).

Most of the time adolescence groups devel-
op their own values rather differently from their
parents. These values which can emerge as a
sub-culture can present two stages in social de-
velopment: the first is independence, the sec-
ond is adolescents’ desire for independence and
the third is adulthood stage, which is reciprocal
solidarity (Wolman 1998). In some cases, school
and peer groups do not affect adolescents’ de-
termination of values. Unlike their parents and
teachers, most male adolescences, prefer to strive
for personal pleasure, expecting good things to
happen, seeking adventure, enthusiasm and the
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fulfilment of desires. Most female adolescents
do not reject parents’ and teachers’ values, but
are less interested in righteousness and truth-
fulness and prefer to wait for good things hap-
pen in challenging jobs. In general, adolescent
females and males tend to comply with their peer
groups rather than their parents and teachers
(Lerner and Foch 1987; Steinberg 1981).

McKinney and colleagues (1977) examined
the achievement values and moral values of ad-
olescents. They compared the answers to the
questions they asked to adolescents in 1969 and
1975; “….I feel proud when it happens” and “….I
would feel ashamed if it had happened”. While
the answers given in 1969 underscored social-
moral issues, the answers in 1975 are predomi-
nantly related to individual achievements. It
seems that the available social atmosphere has
an influence on adolescents’ moral values and
attitudes.

According to some researchers, the early
years of adolescence are the years when gender
roles are consolidated. In this period, females
and males will tend to adopt more excessive dif-
ferences in their interests, dominant values and
activities (Hill and Lynch 1983; Parsons and Bry-
an 1978). Gender plays a crucial role in shaping
self (especially through interactions with oth-
ers). The individual operates in a field which is
significant for autonomy or free will and for the
development of value or self (Amzat and Grandi
2011). Gender socialization teaches each gender
what society expects from a particular gender
through certain social occasions and interaction-
al point of view. In short, gender is what society
makes it, and gender, which is applicable to ev-
ery situation, is the upper identity of the individ-
ual (Wentworth 2011). Culture is a particularly
important factor for the socialization of women
and men and embodiment of differences between
people (Kaifi and Mujtaba 2010; Mujtaba 2010).

The construct of gender socialization in-
volves psychoanalytic (Chodorow 1978), social
learning (Mischel 1966) and cognitive theories
in gender development (Bern 1981). All these
theories argue that gender identity, which de-
velops through socialization in the early period,
is a stable characteristic of personal identity in
adulthood (Kimmel 2000). Gender functions are
traditionally divided into two as feminine and
masculine gender roles and they can vary along
societies (Yeganeh and May 2011). The social-
ization theory of Gilligan (1982) propounds that

women typically acquire feminine values like
showing interest in others, being selfish, and
integration with others in a short time. On the
contrary, males are socialized through masculine
values and identities created with individualiza-
tion. It is accepted that gender role expectations
have a substantial effect on issues like who we
will be, how we will behave and how we will re-
gard other people.

Objectives

Gender is a significant variable that deter-
mines to which values students will attach prior-
ity. This paper aims to identify students’ rela-
tions with other students and which value af-
fects their daily lives more.

This paper aims to investigate variation and
the scale of influence of gender on human val-
ues. In this respect, the following question was
answered in this paper: Are the human values of
male students significantly different from those
of female students?

METHODOLOGY

Research Model

In this paper, the researcher used a quantita-
tive method. A quantitative approach also al-
lowed the researcher to include a large number
of subjects. These quantitative data enabled the
researcher to determine whether significant as-
sociations between independent variables (gen-
der) and dependent variables (human values and
their dimensions) exist, using statistical tech-
niques such as independent t-test and Cohen’s
d (Cooligan 1996; Kerlinger 1986).

Study Group

The study group was composed of 256 high
school students: 130 females and 126 males. The
principle of voluntarism was a precondition for
participation in this study. Instructional infor-
mation was prepared about the implementation
of this study. The goal of this research and how
the study would be carried out were clearly stat-
ed. In addition, it was emphasized that the iden-
tities of the participants would remain confiden-
tial. Participants in this study were randomly se-
lected among high school students. The research
was conducted in the 2013-2014 academic year.
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A total of 356 high school students, 130 female
and 126 male, studying at high schools in the
province of Konya were the participants.

Means of Data Collection

Humanistic Values Scale (SHV)

In the study, the “Humanistic Values Scale”,
developed by Dilmac (2007), was used to deter-
mine the humanistic values of students. Human-
istic values in the scale are measured with 42
items in six dimensions: a. Responsibility (7 items)
b. Friendship/Companionship (7 items) c. Peace-
fulness (7 items) d. Respect (7 items) e. Toler-
ance (7 items) f. Truthfulness (7 items). This is a
Likert-type scale which can be applied individu-
ally or in groups. The items in the scale are ex-
pressed as a five-point Likert-type graded scale
(A: Never, B: Rarely, C: Sometimes, D: Frequent-
ly, E: Always). Items were scored as follows: A:1-
B:2- C:3- D:4- E:5. Higher scores indicate that a
certain individual has higher humanistic values
and lower scores indicate that the individual has
lower humanistic values.

For reliability of the HVS, inner consistency
coefficients (Cronbach Alpha) were calculated.
The inner consistency of the “Responsibility”
sub-scale was calculated to be .73. The inner
consistency of the “Friendship/Companionship”
sub-scale was calculated to be .69. The inner
consistency of the “Peacefulness” sub-scale was
calculated to be .65. The inner consistency of
the “Truthfulness” sub-scale was calculated to
be .69. The inner consistency of the “Tolerance”
sub-scale was calculated to be .69, and the inner
consistency of the 42-item whole scale was cal-
culated to be .92. The stability factors were .73
for “Responsibility”, .91 for “Friendship/Com-

panionship”, .80 for “Peacefulness”, .88 for “Re-
spect”, .75 “Truthfulness” and .79 for “Toler-
ance”. The stability factor for the whole scale
was found to be .87.

Data Analysis

Quantitative data obtained as a result of the
study were analyzed using the independent t-
test, which is used to determine the relation be-
tween dependent variables (humanistic values)
and the independent variable (gender) and Co-
hen’s technique. Regarding the effects of effect
size on gender, Cohen’s technique has been used
to examine the effect size of individual differenc-
es such as: the effect size of gender on demo-
cratic values (Kesici 2006; 2008a); the effect of
gender on metacognitive learning and computer
attitudes (Kesici et al. 2009); the effect size of
achievement motivation and social comparison
(Erdogan et al. 2011; Kesici et al. 2010; Kesici
and Erdogan 2010); the effect of gender differ-
ences on geometry and mathematics success and
geometry self-sufficiency beliefs (Baloglu et al.
2011); the effect of gender on statistics anxiety
(Baloglu et al. 2011); social comparison and suc-
cess motivation (Baloglu et al. 2011); control fo-
cuses (Kesici 2008a); and size of sex differences
in values: effects of gender equality (Schwartz
and Rubel 2005; Schwartz and Rubel-Lifschitz
2009). In this paper, Cohen’s Method was em-
ployed to determine the statistical effects that
the variables of high school students’ gender
have on their human values.

RESULTS  AND DISCUSSION

According to the data obtained from Table 1,
the values of female students with regard to

Table 1: Humanistic values in terms of gender

Humanistic values Gender N                  Mean   S.S. -t-     Cohen’s d

Responsibility Female 130 26.77 4.16 1.92 .28
Male 126 25.78 4.05

Friendship Female 130 29.68 3.92 3.76* .55
Male 126 27.57 5.0

Peacefulness Female 130 25.94 3.92 4.78* .70
Male 126 23.29 4.9

Respect Female 130 26.83 3.92 1.54 .22
Male 126 25.92 4.9

Truthfulness Female 130 25.38 3.19 .83 .12
Male 126 25.03 3.59

Tolerance Female 130 23.18 4.08 .39 .05
Male 126 22.98 4.11
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friendship are significantly higher compared to
male students (t = 3.768, p =.00). Furthermore,
the scores of female students with regard to
peacefulness are significantly higher compared
to male students (t = 4.784; p =.00).

Data obtained from Cohen’s technique reveal
the effect of gender on humanistic values. While
this value was moderate for friendship, it was
found to be high for peacefulness.

In a study where behavioural differences were
analyzed between the genders it was found that
men and women react differently in certain situ-
ations, for example men reveal more challenging
behaviours (Hou 2013). Gender has a significant
impact on value judgement. There have been
hardly any studies that directly examine the ef-
fect of gender on humanistic values (Dirilen-Gu-
mus and Buyuksahin-Sunal 2012; Knafo and
Spinath 2011; Longest et al. 2013; Schwartz and
Rubel 2005; Schwartz and Rubel-Lifschitz 2009).
For example, relationship values are determinants
of the spouses’ basic points of views and future
orientation (Rossi 2014). While women’s atti-
tudes towards marriage are negative, men have
more positive attitudes to marriage (Huang and
Lin 2014). In another study, empathy is associat-
ed with femininity (Ivtzan et al. 2012). Even in
humour male stereotypes are more common
(Eisend et al. 2014), and males prefer aggression
and comedy more than females (Yoon and Kim
2014).

According to the findings of the study, while
the effect of gender on responsibility, honesty
and tolerance as sub-dimensions of humanistic
values was small, its effect on friendship was
medium and its effect on being peaceful was great.
As is seen, the gender variable has small, medi-
um and great effects on humanistic values. The
research findings of Longest and colleagues
(2013) further support the findings of the paper.
It was found in their study that education and
gender variables have complex associations
when individual values are examined as part of a
coherent system rather than in isolation. When
Dirilen-Gumus and Buyuksahin-Sunal’s (2012)
findings surveying how humanistic values dif-
ferentiate depending on gender were examined
in detail, it was found that they have parellelism
with the findings of the researchers’ study. In
Dirilen-Gumus and Buyuksahin-Sunal’s (2012)
studies, it was found that females had higher
scores on universalism, benevolence and secu-
rity than males; secondly, males had a higher

score on power than females. The results showed
that females reported higher levels of hedonism,
universalism, benevolence and security than
males. As is seen, humanistic variables differen-
tiate considerably depending on gender. There-
by, it is seen in this paper that gender influences
humanistic values.

Schwartz and Rubel’s (2005) study also sup-
ports this study on the effect of the gender vari-
able on humanistic values and its differentiation.
According to the findings of that study, men
consistently attribute more importance than
women to power, stimulation, hedonism, achieve-
ment and self-direction values; the reverse is true
for benevolence and universalism values and
less consistently for security values. The sexes
do not differ on tradition and conformity values.

There is also one more study by Schwartz
and Rubel-Lifschitz (2009) that supports the ef-
fect of gender on humanistic values. In their
study, they seek an answer to the question “How
does gender equality relate to men and women’s
value priorities?” and it is hypothesized that, for
both sexes, the importance of the values of be-
nevolence, universalism, stimulation, hedonism
and self-direction increases with greater gender
equality, whereas the importance of the values
of power, achievement, security and tradition
decreases. Thus, this study shows the effect of
gender on humanistic values as well.

Gender plays a major role in deciding which
values are important. While females attach greater
importance to relationships compared to males,
males value physical boldness and authority
more than females (Murphy 2000). Rokeach (1973)
states that while males attach greater importance
to values like success and intellectual endeav-
our, females value love, sincere relationships and
family more than males. In another study by
Buyukkaragoz and Kesici (1996), it was found
that female and male elementary school teachers
differed in their attitudes to tolerance and de-
mocracy in favour of female teachers. Females
attach more importance to universality compared
to males (Lyons et al. 2005). Females are more
universal, helpful and agreeable (Torres and Brites
2006). Females show more ethical sensitivity
based on the occasion (Bebeau and Brabeck
1989).

In another study of American adolescents, it
was found that females are more sensitive in tak-
ing on responsibility and expressing concern
about the well-being of others, and show less
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interest in materialistic issues and competitive-
ness. They attach more importance to finding
purpose and meaning in their lives compared to
males (Beutel and Marini 1995). Masculine val-
ues are hardiness, procuring money and proper-
ty. Independence is the ideal and achieving tar-
gets of success is appreciated. Moreover, gen-
der roles differ substantially: males are self-con-
fident and females are maternal. Feminine values
express life quality and characteristics like car-
ing for others. Interdependency is the ideal and
the source of motivation is based on help and
care (Lamsa et al. 2000). In a study by Delka-
moosh (2007) based on Schwartz’s 10 values, it
was found that women value such concepts as
“modesty” and “spiritual life” more compared to
males. According to Prince-Gibson and Schwartz
(1998), women are more ready to care for others’
needs. Women attach greater value to altruism,
universality, safety and self-discipline compared
to males.

Briefly, teachers with democratic values
should create democratic classrooms and envi-
ronments in order to help students acquire hu-
manistic values based on the study findings such
as: students’ self-compassion (Deniz et al. 2008);
human values as predictors of motivational be-
liefs in high school students (Kesici 2014); psy-
chological needs as predictors of human values
(Kesici 2015); predictive relations of elementary
school counsellors’ self-efficacy beliefs by so-
cial comparison and self-consciousness (Ozteke
et al. 2015); romantic relationship perfectionism
(Ozteke et al. 2015); the effect of gender on per-
fectionism and anger (Girgin-Buyukbayraktar and
Ure 2014); the effect of teacher attitudes on stu-
dent behaviours (Buyukkaragoz and Kesici
1988); teachers’ beliefs about justice, equality,
and freedom in accordance with gender and con-
trol focuses (Kesici 2008a); and which democratic
and humanistic values are required for creating a
democratic classroom for students (Kesici 2008b).

Teachers can make use of study results car-
ried out with variables such as students’ motiva-
tional beliefs, self-sufficiencies and psychologi-
cal needs when helping students acquire human-
istic values.  The following studies may be rele-
vant: the analysis by primary school teachers of
the motivation level of their students and their
basic psychological needs (Bozgeyikli et al. 2003);
the guidance and counselling needs of sixth,
seventh and eighth grade students according to
their teachers’ opinions (Kesici 2007a); middle

school students’ guidance and counselling
needs (Kesici 2007b); sixth, seventh and eighth
grade students’ guidance and counselling needs
according to parents’ opinions (Kesici 2008c);
prediction of high school students’ career deci-
sion making difficulties by their parental attitudes
and guidance need (Kesici 2007c); and predic-
tion of elementary school students’ career deci-
sion making difficulties by their parental attitudes
and guidance needs (Kesici et al. 2008). When
the studies on these concepts are examined they
were found to be needs. That is why, these basic
human needs are required throughout life. This
requirement stems from the fact that these needs
have a cyclical order. That is, the need is felt
first, then the individual takes action and he/she
eases at the last stage.

Findings from the following studies may be
beneficial for teachers and parents in teaching
humanistic values, since the studies have been
carried out on teenagers: an investigation of the
relations between harmony level and perceived
identity, value and needs (Erdogdu 2013); hu-
man values as predictors of motivational beliefs
in high school students (Kesici 2014); predictive
relations of elementary school counsellors’ self-
efficacy beliefs by social comparison and self-
consciousness (Ozteke et al. 2015); the impact of
teacher attitudes on student behaviours (Buyuk-
karagoz and Kesici 1988); teachers’ beliefs about
justice, equality and freedom depending on gen-
der and control focuses (Kesici 2008a); the re-
quired democratic and human values for students
to create a democratic classroom environment
(Kesici 2008b), and the relations between teach-
ers’ democratic attitudes and tolerance value. Of
especial interest are the development of gender
roles in teenagers (Beutel and Marini 1995; Perry
and Pauletti 2011); and the relation of develop-
ing roles with values and social interaction
(Longest et al. 2013; Rosario et al. 2014); sex-
specific relationships between attachment secu-
rity, social values, and sensation seeking in ear-
ly adolescence (Sarracino et al. 2011); the role of
gender on the value transitions between the fam-
ily and the child (Roest et al. 2010); gender-neu-
tral values interaction with genetics and envi-
ronment (Knafo and Spinath 2011); and gender
differences seen in geometry and mathematics
success in terms of success value (Baloglu et al.
2011).

Briefly, scientists should attach importance
to the gender variable when providing humanis-
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tic values education and planning their studies.
Moreover, they should consider the information
about gender roles when helping their students
acquire humanistic values by making use of the
findings of this study. Both teachers and fami-
lies should pay attention to the importance of
the gender variable especially when teaching
teenagers humanistic values.

CONCLUSION

The conclusions indicate that the effect of
gender on responsibility, honesty and tolerance
as sub-dimensions of humanistic values was small,
its effect on friendship was medium and its effect
on being peaceful was great. These results show
that the gender variable that is related to individ-
ual differences has small, medium, and high levels
of effect size on humanistic values.

RECOMMENDATIONS

This paper examined the effect size of gender
on human values. Both teachers and families
should be aware of the fact that gender is a cru-
cial variable if they are to provide their children
with education related to humanistic values. Car-
rying out studies on high school students is not
sufficient to raise the awareness of families and
teachers. One of the most important limitations
of this paper is that the study group comprised
only high school students, and the examined data
were obtained from the students. It is recom-
mended that such studies are carried out with
different variables and are based on family and
teacher opinions as well. Furthermore, the study
was carried out with six humanistic values; the
number of these values may be increased with
occupational values, universal and democratic
values.

NOTE
i This paper was presented as oral presentation and

published in abstract book in I. National Values Ed-
ucation Conferance in Konya- Turkey between 31th
October-2th November 2013.S.Barbaros Yalcin has
contributed the paper to development.
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